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• English, maths, job skills, 
“Entry level” to “Level 1”

• Learner-facing, 
tutor-mediated

• Video-clips, printables, 
games, quizzes, 
mobile phone tools

• ~ 1m unique browsers per 
quarter

• Partnerships

bbc.co.uk/skillswise



BBC purposes, informal and formal, extracts:

• “Online skills initiatives for adults via bbc.co.uk, across reading and writing, 
numeracy and digital literacy”

• “Support for the acquisition of the essential skills needed by people of all ages, including skills such as 

literacy, numeracy, information communications and technology, knowledge and comprehension, 

managing information, thinking skills, problem-solving, decision-making, reflection, creativity, 
working with others, and workplace skills.”

• “Targeted support for curriculum learning, including materials for learners, teachers and parents.”

• “Audiovisual resources for teachers, which will increasingly be available on demand in highly searchable 
form, with clips of BBC programmes related to particular curriculum requirements”

• “The BBC will increase investment in knowledge-building content areas on bbc.co.uk. This will provide 
audiences with new sources of knowledge and give them the tools to take a more active role in their 
relationship with the BBC, enabling them to explore subjects in more depth and contribute their own 
interpretation and opinions.”

• “Interactivity and accessibility are key to engaging audiences in participation in this type of activity. All 
will have a strong central online element, often allowing audiences to make their own contributions 
and record their own learning journeys or the social benefits experienced in their own localities”

• “Help audiences build key literacies, through a wide range of factual subject matter, including natural 
history, science and medicine to build scientific literacy; history, art, music and religion to build cultural 
literacy; the democratic process, business, law and consumer affairs to build civic literacy; parenting, 
health, nutrition and gardening to build life literacy; and an understanding of how and why the media 
are made and presented in the way that they are, to support media literacy.”

• “Go beyond the mere provision of facts, selecting, organising and interpreting them to spark debate and 
deepen understanding.”

http://www.bbc.co.uk/aboutthebbc/insidethebbc/whoweare/publicpurposes/education.html

http://www.bbc.co.uk/aboutthebbc/insidethebbc/whoweare/publicpurposes/education.html
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% achieving 5 or more GCSE A*-C grades (~Level 2), England





“27 per cent of single parents enter elementary jobs which require 
little or no formal training, such as cleaning, shelf filling, kitchen and 
catering work… A further fifth of single parents enter sales and 
customer service posts, and 22 per cent take roles in personal 
service occupations, becoming care assistants, home carers and child 
minders. “

http://www.gingerbread.org.uk/uploads/media/17/7690.pdf

“at the end of November 2013, the working age Income Support 
lone parents (ISLP) early estimate was 485,000 “
https://www.gov.uk/government/collections/dwp-statistical-summaries

(Skills for Life survey 2011)

http://www.gingerbread.org.uk/uploads/media/17/7690.pdf
https://www.gov.uk/government/collections/dwp-statistical-summaries
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Adults 19+ in literacy or numeracy classes 
Various sources  to 2001, Skills for Life (2001-2013, marked), from 2013 moving to functional skills) – England

http://www.mcgraw-hill.co.uk/openup/chapters/9780335237364.pdf

http://www.mcgraw-hill.co.uk/openup/chapters/9780335237364.pdf
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•

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/285181/learner-participation-outcomes-and-level-of-highest-qualification-release.pdf
http://ofqual.gov.uk/standards/statistics/vocational-and-other-qualifications/

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/285181/learner-participation-outcomes-and-level-of-highest-qualification-release.pdf
http://ofqual.gov.uk/standards/statistics/vocational-and-other-qualifications/


Functional skills frameworks

• “Entry level: Respond appropriately to others and 
make some extended contributions in familiar 
formal and informal discussions and exchanges. 

• Level 1: Take full part in formal and informal 
discussions and exchanges that include unfamiliar 
subjects. 

• Level 2: Make a range of contributions to 
discussions in a range of contexts, including those 
that are unfamiliar, and make effective 
presentations.”

Ofqual Functional English framework for Speaking and listening 
http://ofqual.gov.uk/ofdoc_categories/subject-criteria/functional-skills-subject-criteria/

http://ofqual.gov.uk/ofdoc_categories/subject-criteria/functional-skills-subject-criteria/


Education as ‘drawing out’ new stories: 
visual models as story-telling tools



New endorsed narratives

“The best, perhaps the only, workable way to develop a new 
discourse is by gradual transformation of a discourse in which 
[the learner] is already conversant.”

“Visual realizations may be symbolic, iconic or concrete. The 
special strength of iconic and concrete mediators is that 
they may lead to new endorsed narratives, with only a 
relatively small number of verbal manipulations (reasoning 
actions). The symbolic means, on the other hand, are 
basically verbal and thus exert greater demands on one’s 
memory.”

Anna Sfard, Thinking as Communicating, p.162 & p.259



RME – “model of” to a “model for”
“While working on context problems the students can develop 
mathematical tools and understanding. First, they develop 
strategies closely connected to the context. 

Later on, certain aspects of the context situation can become 
more general which means that the context can get more or 
less the character of a model and as such can give support 
for solving other but related problems. Eventually, the 
models give the students access to more formal mathematical 
knowledge. 

In order to fulfil the bridging function between the informal 
and the formal level, models have to shift from a "model of" 
to a "model for." “

Marja van den Heuvel-Panhuizen

http://www.did.stu.mmu.ac.uk/msm/rme.html

http://www.did.stu.mmu.ac.uk/msm/rme.html


Telling stories in familiar situations
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Transferring familiar models 
to unfamiliar situations



http://www.bbc.co.uk/skillswise/0/24925787

BBC Skillswise article:
“Can the Singapore method help your 
children learn maths?”

http://www.bbc.co.uk/skillswise/0/24925787


http://downloads.bbc.co.uk/skillswise/html5-2013/PercentTool/index.html

http://downloads.bbc.co.uk/skillswise/html5-2013/PercentTool/index.html
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UK parliamentary select committee on 
adult numeracy and literacy

http://www.parliament.uk/business/committee
s/committees-a-z/commons-select/business-
innovation-and-skills/inquiries/parliament-
2010/adult-
literacy/?type=Written#pnlPublicationFilter

http://www.parliament.uk/business/committees/committees-a-z/commons-select/business-innovation-and-skills/inquiries/parliament-2010/adult-literacy/?type=Written#pnlPublicationFilter
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The novice and the expert - notes
Job Role What makes an expert?
Carpenter Chippy

Have expertise and standing in the COP down at the merchants.
Have the right tools for the job.  Can work things out for themselves.

Court Adviser Calm, and command respect.
Electrician Sparky

Wide range of expertise.
Works safely.  

Food/chef Well organized.  Looks in control and almost casual – things are kept.
Planning is key – taught throughout the courses.  Not just what they are 
doing but what others are doing.
Calm.

Hairdresser Well turned out – look like a stylist – gives confidence.  Everything including 
their surroundings are well maintained and there is a respect for their client.  
All about customer service.
They can give informed advice and have the authority to say ‘no’ when 
clients ask for something that is not suitable for them.
Have the technicality of the job – the language of hairdressing is used.
Have own initiative and show a real interest in their clients.  Have a creative 
nature and are supportive of their peers.
Novice learns by observation.



Plasterer Known as ‘a spread’
An expert can ‘guess’ the size of a job.  Doesn’t need a tape measure.  He/she has confidence.  V 
few women plasterers.  V hard work, physically strong.  They build muscle v quickly.  Young 
apprentices find the physicality challenging initially.  Used to have a ‘uniform’ but now ‘scruffy’.  
Uniform was overalls, boots and a hat.
An expert is ‘quick and clean’.
They have a reputation and get work through that reputation.
‘get your corners right and the middle looks after itself’.
Legitimate – VAT registered – they know who undercuts because they are not declaring etc.
It is ‘all in the prep’.
“Engineering work to 1000th of a mill, construction works to bang on’
Confident.  Matching background to materials or it will fail and it won’t fulfill manufacturers 
guarantee.

Police person Copper
An expert is ‘relaxed’ – actions based on experience.  Don’t ‘rush in too early’ – prepared to stand 
back.  Don’t become part of the problem.
In court a novice may give different types of responses – expert will answer ‘yes’ and ‘no’ where 
possible.  Extra detail can make things complicated.  Novices may be confused by barristers when 
they are being mischievous.  Need to be factual and concise.

Retail Given more responsibility to the team.  Run the floor or on the tills or the fitting room.  Dealing with 
people.
More likely to get promotion because show skills.  More assertive and confident.

Sports instructor Confident, well prepared, experienced.
Understand each individual and what they can do – encourage but don’t overwhelm.  Enthusiastic.  
Parents or whoever is paying sees them as competent and worth the money.  Power of listening.

Tool maker –
craftsmen engineer

On the tools
Can transfer skills from one machine to another.

Welder Works safely and cleanly.  Cleaning as he goes along so that slag doesn’t get into the weld.
Their work is good to look at ‘neat’ ‘uniform weld’ – preps his work.  Also no weaknesses picked up 
on X ray.
‘Bank of welders’ – who can be relied upon?  They are the expert.


